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Pupil premium strategy statement – New Chapter 
Primary School 

 

This statement details our school’s use of pupil premium funding to help improve the 

attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school 228 

Proportion (%) of pupil premium eligible pupils 46% 

Academic year/years that our current pupil premium 
strategy plan covers  

2025-26 

Date this statement was published November 2025 

Date on which it will be reviewed September 2026 

Statement authorised by John Billing, Headteacher 

Pupil premium lead John Billing, Headteacher 

Governor / Trustee lead Ali Marshall 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £159,450  

Pupil premium funding carried forward from previous years  £ 0 

Total budget for this academic year £ 159,450 
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Part A: Pupil premium strategy plan 

Statement of intent 

At New Chapter Primary School we recognise that not all pupils who are socially disadvantaged 

are registered or qualify for free school meals. We will allocate the Pupil Premium funding to 

support any pupil or groups of pupils the school has legitimately identified as being socially 

disadvantaged. A significant proportion of children receiving interventions or projects funded 

by the pupil premium will be made up of learners identified as disadvantaged. At New Chapter 

we are committed to ensuring that all children reach their full potential.  

High quality teaching based around our creative curriculum topics, with high quality texts and 

first-hand experiences at the core, is at the heart of our approach.  Quality first teaching is 

proven to have the greatest impact on closing the disadvantage attainment gap and at the 

same time will benefit the non-disadvantaged children within our school.  

Our strategy will also include the use of wider school plans for education recovery, including 

targeted support using internal interventions, the national tutoring programme and school-led 

tuition for children whose education has been the worst affected, including non-disadvantaged 

children. Our approach will be responsive to common challenges and individual needs, rooted 

in robust diagnostic assessment, not assumptions about the impact of disadvantage. The 

approaches we have adopted complement each other to help pupils excel. To ensure they are 

effective we will: 

• ensure that teaching and learning opportunities meet the needs of all children; 

• ensure that appropriate provision is made for children who belong to vulnerable 

groups, this includes ensuring that the needs of socially disadvantaged children are 

adequately  assessed and addressed; 

• act early to intervene at the point need is identified; 

• adopt a whole school approach in which all staff take responsibility for disadvantaged 

pupils’ outcomes and raise expectations of what they can achieve. 

Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Weak language and communication skills 

2 Difficulties with phonics and early literacy skills 

3 Low attainment on entry to Early Years Foundation Stage, in all areas 

4 Attendance and punctuality issues 

5 Chaotic family lives and external agency involvement 

6 Mobility of children, including the variations in attainment of leavers and new 

admissions 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language skills and 

vocabulary among disadvantaged 

pupils.  

Assessments and observations indicate significantly 

improved oral language among disadvantaged 

pupils. This is evident when triangulated with other 

sources of evidence, including engagement in 

lessons, book scrutiny and ongoing formative 

assessment. 

Phonics screening outcomes at the end 

of Year 1 are at least in line with the 

national average 

PP children achieve in line with national 

expectations 

Phonics screening outcomes at the end 

of Year 2 are at least in line with the 

national average 

PP children achieve in line with national 

expectations 

Whilst maintaining standards for all 

students, ensure there is no statistically 

significant gap for disadvantaged 

Reading progress and attainment. 

PP children will achieve in line with their peers. 

PP children achieve between -1 and 0.  

Whilst maintaining standards for all 

students, ensure there is no statistically 

significant gap for disadvantaged 

Writing progress and attainment. 

PP children will achieve in line with their peers. 

PP children achieve between -1 and 0. 

Whilst maintaining standards for all 

students, ensure there is no statistically 

significant gap for disadvantaged Maths 

progress and attainment. 

PP children will achieve in line with their peers. 

PP children achieve between -1 and 0. 

Attendance is in line with national 

expectations 

PP attendance is greater than 95%. 
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Activity in this academic year 

This details how we intend to spend our pupil premium funding this academic year to 

address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 24, 000 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

RWI phonics 

programme. Including 

the use of the virtual 

classroom. 

The average impact of the adoption of 

phonics approaches is about an 

additional five months’ progress over 
the course of a year. Studies in England 

have shown that pupils eligible for free 

school meals typically receive similar or 

slightly greater benefit from phonics 

interventions and approaches. This is 

likely to be due to the explicit nature of 

the instruction and the intensive 

support provided. 

EEF- Phonics Research 

1,2,3,6 

High-quality teaching – 

StepLab instructional 

coaching 

The best available evidence indicates 

that great teaching is the most 

important lever schools have to 

improve pupil attainment. Ensuring 

every teacher is supported in delivering 

high-quality teaching is essential to 

achieving the best outcomes for all 

pupils, particularly the most 

disadvantaged among them. 

1. High-quality teaching | EEF 

1,2,3,6 

Fred’s Teaching – 

reading comprehension 

Reading comprehension strategies 

support pupils to comprehend the 

meaning of what they are reading. The 

strategies focus mainly on language 

comprehension. The teaching of reading 

comprehension strategies involves 

consciously modelling and applying the 

tools used by expert readers until they 

become automatic for pupils. 

Reading comprehension strategies | EEF 

1,3,6 

White Rose resources 

support the mastery 
The impact of mastery learning ap-

proaches is an additional five months 

1,3,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/1-high-quality-teaching
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
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learning of maths 

throughout the school.  

Learning is broken down 

into units with clearly 

specified objectives 

which are pursued until 

they are achieved. 

Quality resources are 

purchased including 

online activities and 

videos, text books and 

exercise books.  These 

resources support 

quality first teaching 

throughout the school. 

 

We will fund leader 

release time to develop 

the quality of maths 

teaching across the 

school. 

progress, on average, over the course of 

a year. 

 

EEF- Mastery Learning Research  

 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £ 56,350 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

The learning support 

assistants support 

groups of children during 

core subjects and offer 

tailored interventions to 

meet the needs of 

individuals and groups 

during early work, 

assembly and core and 

afternoon sessions. 

The average impact of the deployment 

of teaching assistants is about an addi-

tional four months’ progress over the 
course of a year. However, effects tend 

to vary widely between those studies 

where teaching assistants are deployed 

in everyday classroom environments, 

which typically do not show a positive 

benefit, and those where teaching assis-

tants deliver targeted interventions to 

individual pupils or small groups, which 

on average show moderate positive 

benefits. The headline figure of four ad-

ditional months’ progress lies between 
these figures. 

1,2,3 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
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EEF- Learning Support Interventions 

Research 

1:1 devices and the 

PedTech approach 

Technology has the potential to improve 

teaching and learning in a wide variety 

of ways. To improve learning, technol-

ogy must be used in a way that is in-

formed by effective pedagogy. 

 

Using Digital Technology to Improve 

Learning | EEF 

1,2,3,6 

Speech & Language 

intervention (Wellcomm, 

Strong Foundations, S&L 

Therapist) 

Pupils may require targeted academic 

support to assist language development, 

literacy, or numeracy. Interventions 

should be carefully linked to classroom 

teaching and matched to specific needs, 

whilst not inhibiting pupils’ access to the 
curriculum. 

 

1,2,3 

Booster groups and 

tutoring to support the 

closing of gaps 

Small group tuition has an average im-

pact of four months’ additional progress 
over the course of a year. Small group 

tuition is most likely to be effective if it 

is targeted at pupils’ specific needs. Di-
agnostic assessment can be used to as-

sess the best way to target support. 

1,2,3 

 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £ 79,150 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

All children have access 

to and support from a 

pastoral lead and a 

pastoral assistant. This 

emotional and social 

support may be in the 

form of weekly sessions 

or in a more informal 

way e.g. having a chance 

to talk to a member of 

the team when it is felt 

necessary. The pastoral 

Both targeted interventions and 

universal approaches can have positive 

overall effects: 

EEF- Behaviour Interventions Research 

Social and emotional learning 

approaches have a positive impact , on 

average, of 4 months’ additional 
progress in academic outcomes over 

the course of an academic year. 

EEF- Social and Emotional learning 

interventions 

4,5,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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team also offer extensive 

support to the families of 

children throughout the 

school as well as working 

alongside external 

agencies to challenge 

and support where 

required.  The work 

carried out by this team 

has a significant impact 

on attendance and the 

engagement of families 

in school life. 

Early Help/Attendance 

Team 

Evidence shows that parents play a 

crucial role in supporting their 

children’s learning, and levels of 
parental engagement are consistently 

associated with better academic 

outcomes, particularly those from 

disadvantaged homes. 

Working with Parents to Support 

Children's Learning | EEF 

4,5,6 

Additional, external 

providers will provide 

intervention for 

disadvantaged children 

where a need has been 

identified. This supports 

children socially and 

emotionally. (e.g. Ride 

High, NSF Engage) 

Social and emotional learning 

approaches have a positive impact , on 

average, of 4 months’ additional 
progress in academic outcomes over 

the course of an academic year. 

EEF- Social and Emotional learning 

interventions 

4,5 

Provision of clubs and to 

support engagement 

Evidence from research carried out by 

the Nuffield Foundation shows that 

disadvantaged pupils who access 

additional school clubs have better 

attendance and outcomes in core 

learning. 

An_Unequal_Playing_Field_report.pdf 

4 

 

Total budgeted cost: £ 159,500 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/818679/An_Unequal_Playing_Field_report.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

Intended outcome Review 

Improved oral language skills and 

vocabulary among disadvantaged 

pupils.  

Targeted support from a SALT and school adults had a a 

significant impact on pupils oral language skills, 

alongside a focus on oracy within the classroom. This 

will continue to be built on this year particularly within 

maths (using White Rose and Enigma maths) and 

reading. 

Phonics screening outcomes at the 

end of Year 1 are at least in line 

with the national average 

75% of children eligible for PP achieved the phonics 

screening test pass mark. Compared to 80% of children 

nationally (67% children eligible for PP nationally). 

Phonics screening outcomes at the 

end of Year 2 are at least in line 

with the national average 

91% of children eligible for PP achieved the phonics 

screening test pass mark at the end of year 2. Compared 

to 89% of children nationally (81% of children eligible for 

PP nationally). 

Whilst maintaining standards for all 

students, ensure there is no 

statistically significant gap for 

disadvantaged Reading attainment 

at the end of year 6. 

60% of children eligible for PP met the expected reading 

standard at the end of KS2. Compared to 75% of children 

nationally (63% of children eligible for PP nationally). 

When looking at children in school who were eligible for 

PP and had no SEND 78% met the expected standard in 

reading). 

Whilst maintaining standards for all 

students, ensure there is no 

statistically significant gap for 

disadvantaged Writing attainment 

at the end of year 6. 

35% of children eligible for PP met the expected writing 

standard at the end of KS2. Compared to 72% of children 

nationally (59% of children eligible for PP nationally). 

When looking at children in school who were eligible for 

PP and had no SEND 67% met the expected standard in 

writing). 

Whilst maintaining standards for all 

students, ensure there is no 

statistically significant gap for 

disadvantaged Maths attainment at 

the end of year 6. 

50% of children eligible for PP met the expected writing 

standard at the end of KS2. Compared to 74% of children 

nationally (61% of children eligible for PP nationally). 

When looking at children in school who were eligible for 

PP and had no SEND 89% met the expected standard in 

maths). 

Attendance is in line with national 

expectations 

Attendance for children eligible for PP was 94.2%. 

Compared to 95.1% nationally (92.8% for children 

eligible for PP nationally). 

  


